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DEFBEHBIZIEIREL T TZODWNNEREINT I, HEHE ORSECE BRI E N 24T, B
WD, — DI EEHE AR oK Fn b TH 5, 2020 REEZEORAMTIXFEV DT R2WEEREDOE
EEPD/NERICBWT 56 FAETRENHARHMLE, B2V, SMPEFICHEIC D200 LW

BATONEFEIREN S 34FELETHBEND, ~2BEDR (Domagata-Zysk, 2015)
i, ala=r—var R EE2EHRLREER T, COHERECTFIRS OIXEBEBHRE T

Thd, —fFl& LT, @K TIXRGEDOREITIGETIT WA DD, HE - HO - NE - I (2015) 1T &
DT LR - EE S, PERTHLE L TITD DIFEHAE MBI LERE I, REEHEEEYED
nhE2:LTn3, % < DRI A O FEEFR I OV T AT b %
BlcgEDaIa=r—yar A LE2EH LK L2 VIRETHEREZAY LV IEEAEE SN,
B OWIT, REHBICHORESEEZRITL T TR B s S e L TR AT K A AR ED T A s,
b, TOHNIFEAENDIREZLETHSLIN, TOD DEE, MEAEEICR>TnHE V), 51T, &
BIERRMESE BRI TERT L3 L - 25 - B -/ E (2016) 23T o 2 EMEE KF
TRABEZ WD FEELZLEDARER S D, TONE DFFFEHBEOREN O, FEEEEFA & R4 0
LR DON, EE, FIIEREEOHLIEHRETHA WBE L CTITOmEhE R0 AR TWAVWHERZ V&N
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ST EMginol,

BEREEZRAOH YO NWTIE, AR EREL Y T
NAPEOHTHRAT L2203 Z0h s Ly, #
YRHAT L & BREEEAE~ORERBRNA 2L R
VL BHDHWVIERBRICZ LWEREII, FRE IO T
BERLALZIZRDTHA S, £, KD (2016) T
. AEZMEICL 2RO XD REBERARHRE ST
(4B, BENIEE D 1A BALATICIE RS 74 % 5]
EZTTRLWE VST KHEZ S BV E LTz, (%)
FOEIBRBETITNT., ZHELTHDH I Z &ITA
KHEDRWOTET A, BT REE A O MM L% 42
KOAMPBRVIREE T, BELITO 2 213, WP AI
KHLTh, +RBEEZITOZLENTERNPSTZLD
BRERMNLE L, | (pl2) . BEEEEEALHE YT
LZEITRDZDED BREBEMDOFHZN TGS T HE
2 x5 : [ Actually, the methodology [teaching
methodology to deaf and hard-of-hearing students] is
virtually non-existent. | couldn’t find anything on the
internet, | asked for help from English language teachers
who had taught hearing impaired students before, and so |
also had to develop my own technique with which teaching
can be more efficient] (Piniel, Kontra, & Csizér, 2016,
p.81) .

W, EREEFEAHEAT IR, 20REHFDO o
Ra=—va VBl ThOFHEEMNDL I ENEE
LA, FEEICEBLTWLEPEBIE, £ L0HF
B2 R THIFFITD R, FiHELMERWEGE,
HUFE L FHEESI L EHEINLIREZLTH
AHID, FEHORMMBRBDR 2O EFERETH D,

A EDBURICE A2 & TR E AR 2%
BN D72 (FEERD) #HEBIZE > T, FiEIC
O RWEREED HIEORSE - #RIIRBEOBRET
bHLFRD, O, GRBRETHMLHD LE
AONDIEHEORREZT 2 LAARFROERAN & 72
Do

AFTIE, BARICBT 2MREREERAE~DOHEEE
Z o 7o Xk () : Fukuda, 2009; Lewis, 2016; Smith,
2016) LISk CEk, FrICHETEEEME 2 5 DR A EIC R T
DWFELMD LT DREFEEITE T D 5T O Uk A HH
DIZEBGELZEHRT L, Vbl a—r vy X0FE
FEEIIRNEAE L LTCELE-oTWD OO, Fu—
NSAAED =D DFEW T 2 FFEFE WK AR, F
Tl BEL ORRPMTON TN D72, 2 b ok
D CERAFZEIER VS E 1272 5 (B : Domagata-Zysk &
Kontra (##) (2016) English as a foreign language for deaf
and hard-of-hearing persons: Challenges and strategies;
Domagata-Zysk ()
language for deaf and hard-of-hearing persons in Europe) ,

T TR, IRPNICEEEY - BRI EE1ED
LT, BEREEFAEICHT 5 PERECEIEFHIC

(2013a) English as a foreign
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DNTEED, RICHEEREFEEZIRICLIEBEDOT
EH 20, BIEEAICLRRN L BN D NI &
HIE BB L O EMIICE T s EEM 2R L.
BREBICINOERA LN L, @A LR EES
ELOMBREO HTiEEERT S,

2. BEEELHBECIR L COREEM L EANER
B

R RBEE AT O 720X, 2RI E LTHEY
DI DEREZE A, ETRFEEECHEICHE L TR
BT _REFHIHEDNR SV TVWILENDD, Zh
LD LT HHWHLFEE~OIFEORRIZEH H T
£20, WREEFLLEOLEITFEITH L TOREEER
ZWT, FEINTCREDLEICR D,

2. 1. BHERE

TEREEZEOFEMMEET L LI, HDWVILL
FINBRNE ST, FETOHIHAEREICERZH O L
ENb D, BELHEMNTIEICIREZD T TR NER
E LT LTSRN ZETF 55 (Darroch, 2013; Gulati,
2016; Pritchard, 2016; Sutherland, 2008) :

& NHVHE—MIEMETEICEST HERdDA
7Ty MIRREBRTHITZD HEEHLLTHZ
EIXREITED, 2O, SomEIcbEE L O W
ERHDLH, BEOBEADOLAENHTWD & HEOD
BACANRIIS K2 BREEEOL LI FHEFICL
STHBERHELLRDNLTHD,

® Bz L ZRWERBE—MIE &2 A L T 5B
HZAZE ST HEOPNLEEZHE L 500
LB HEBUNDSDHESHRRKE L 20
FrafAT o2 EnREzR 5,

® EMOEE—T —F K, UFRE, &5 WTAEIRIC
THZENLEE LW, ThICX Y, BEERHE
FThR Mo s T AXA - OBESE LR D Z LA
LR Fftho s T AX—- ML EREEFRES
B2 Z ENRAREIC 72 B, RFEIZE T 5 MBIR 722 [E E
KB E S NZHETIEIZORBRITHE LN O
OEET VT 4T« T—=V TEADRNEND
AL X TE TS 72D, 20 HEIT LD %
ELLT < 2, AN BOGEIZT2EkE—2D 7
N—TL L THZERET D Z EIEFSTZMN, 30 A
AiD T 7 ADEE I N—72 L1250 CTRLUE T
2HELHAD,

® ICT (Information and Communication Technology) %
WMOBMH—ET APHE, 2 Pa— 22810 ko
T EWAEFHECHEIT 2R E DT
D INLOBBREHACXIHELMAT L L
T 5 (ICT #gz AV 8E\EEBICS VT,
4. 1fizR),



2. 2. HEROREEEER

BERESEZEOHEICEAN TWARVWHERIZLE > T,
EDO XD BBICKREDT THREZIT AT IV 5
ROWEENREZ N, F, BELITH Z LICHBEET
LTLEI 2, BEREFREDFEEICTL > THFL
e RMDEERICAEC LR H D, 2 DD,
BlE T & - RFEHE LT, UTOREH D

( Darroch, 2013; Domagata-Zysk, 2013b, 2016a;
Sutherland, 2008; Urdarevié, 2016) :

O EILHEOORHEMNAZDELIICT S,

& HFOREFEXLVz AT v —H I AvE—VORNRLE
—%T L5295,

O FEHFILMMoTIE-o&E Y &, WERMETIET,

& KEQFTHTOTIHALL BBOFDOKE X TH
T TSRS A TN EZEA L WL EHE
WKHT2EBRT.INLOEBIEEKRELTD
e, ERILICMIBIND O TH D,

® HEMNFELTWVWILNRZRILREFAENEML T
WhWE BB AIE, BRI T,

® RUIZRERIIRET D,

o NEREEZAENEML TV DEESCTIEMEZMH
Y2 X HicT B,

® RHWITREE - SN IE RIS o T BE L BRI
WEToTIE R, —EI— AT, Wikic, £L
THETPAM 22 IcETEo2BETL. 20
EFEEREN —EIC—ALPEBERTE RV L
W&o,

o BREDOWNEZHMIC. ZLTCRBLARFLLT VL
IR T D

0 BERLTLY L F—La U ETAEHAL TH
THEIET D, flxiX, BRIk, SFD
BRI L OMENERORAN L AL
RFL D FBEMIZHONTIE, 3. 28 2B R),

0 LUy RVTITTUNHRHINTWNDOINYS KT U ME
BT %,

o NHEEESAIT—FIZ—ODHEEIHR L LIS
HTENTERVED FETERICEBDOE WA 7T
LAWE 2Rk %EDF 5,

& 2 U —UEMAT IR BEBITIAZ Y — 2 DREIC
SNOE DT D, FNICED FEEFIIHEZ T T
R A7 V= OERE BFRRFICES Z & A AR
W27 5,

L EOBRFHBEROEFMEITV, HEFO5S E
WEICHET L ZLICEY, ROEBE LTOEDN
RIBENEEFBESELOCRD, ZOLDIREBELTE,
FlArLd2REL S DT EITLD,

Domagata-Zysk (2016a) 235 5 X 92, BEIEFEE P24
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NEMLEZVBHAERDLDICHELYRESDZ N TX,
a3 a=F—varOFERELTC . SEEHFEHALED,
HOoBAFEEZRHALI L7252 L83 HHINR 5D,

3. HmlickrBERE

BIED A ADOWEBHE TIEHte - L - B - 3T
O T4 FHEKA] ZRBLEREER MIZIRLTY
5, LML, WREREOLDIFEEENZHL VDI
Ay BEOBEZIZSWVHES, LVELZELS NEH
bbb, I TAETIE, Lido X5 EmEfEkT
W<, WREERBH OIS LB AE s, 4
I, FEERE., SUERE, V—FT 4T - TAT 1
g HEEEIEE ONoICESERKY, BT RE
EEAZRNBE LTV DERFEO TN L, A
WHEEZZ N D FIEEMANIIET LT,

3. 1. ExkEE

FERIIETFEOLBETHY . BRI EET
DIeODOROBRBERTH D, BEORERETIE, B
EEEETICR L TRHMERS 28T EY
HLitewv, —FH T, WMREHEOH D FEEFEIIRFEIC
BOTHIEBRAVPBRONTEY SEEFE D L.
BMEEOARERZDHIZIT TR, TOWMERKEKE B
PET 2 0ENH D72 (Domagala-Zysk, 2016b) .
BB TL2EHPEBEFEE LD LI HIZREL
%%, LinL, HiFEaeFsIl LlZih, iomaia
= —varyE@lbhETLZILEVIERLD D
(Bedoin, 2011), ZHH DR EZEEIZANLT, KON
DODEEREHEIDRNLEEZ I DN D
(Domagata-Zysk, 2016b; Urdarevié, 2016) :

® FEFEOMEMNL—FEEDH 2 ORRER, #Rk, BLKIZ
ONWTODRBELHEZDEICT I FHEEREZNLD
WZHOWTCEHTHERD HEE. LV EBRIICENLD
WCBET 2R FES K OICRD,

® FEFEDIFEMHIL—HRICIR RSN D72 TR IEH
Wmb e TSN & S ICHFBILREE SN
L7 < 725, Domagala-Zysk (2016b) Tix, F=EFH
FRERBICH L THRVEEOF TS 2/H->T05D
7o, FRICOWTEEZ S50 R L T35,

® HIEEOBRBE NI —RIFOHBEFOHRER L T 5
LTI HBELIVEMT LI LNTE, S HITH
HHEFEOBWR O HEN S5 Z &N AlREIZ R 5,

® GEEORTA—REBM., EW., BFH, A T A
EEHWT, TEHMRYBELTRFT DI B8
BThHD, £lo. FIZIL, SEEOE®RZEEML T
RTZELRINTH D,

3. 2. XiiE
SVEEFSZ EIL, HEEE LEEEF N EE LT



LD, FIZ, AARFEL KBTI NEMEN RE R
RLTED, BHRMUICEZOEVWEZSELERD D, R
HEPAEOFETE NI F A0 R L VIR 7 5
MAH Y, ZORIKNO—IEE TS 5 TRetEr 5
VY, FEER, BREESADOHARFEOIIE) L RFEO
EHIHAKRGFENTH D Z LN =/ (2011) DT
WESANTWD, LT, BWREREE A &R E A~
DYERBCAEDLEBZZLOND HFIETH D
( Dolezalova, 2013; Gulati, 2016; Pritchard, 2016;
Urdarevié, 2016) :
o WHEMMR S5 (Manipulative Visual Language) —
TAYHZHBEFrya—7 v bRKF¥ (Gallaudet
University) @ Jimmy Challis Gore 23Bi 3¢ L 7= % T,
A5, B ATE R O ST AL A TR I N
LMTFH) S RNV A RIS, HDWITHERIC
BET 22 L T XOMASLTH R EE2FE5T LN
TX % (FEMIL Gore & Gillies, 2003 £ /) ,
FHEBEFHEORBOFUA LHERICER
th o,
EBEHWTXEFHOB A ZT S
(blue) eats (red) bread (green)) .,

(i : Takeshi

3. 3. V=TT -FA4T 4 7EE

fDOHEREELRT, V=TT eIFA T4 7D
HEREEEIZ O W TIE, REFAEZ IR LEZSEA LK
EEIZ LT RNTHA S, Gulati (2016) BNF 3
X2, TA4T 4 ZITB W TCIMERE A b B S
FAELD R LTMEVWE L, FEZENRRE L
BHTHDENW) , —FH T EROREEEZ VD,
W ONDOFENRIBEHFERD S, LFTENLD
#F L » 5 (Dolezalova, 2013; Gulati, 2016; Pritchard,
2016) :

o MG EEDHEECY— Y — NEEZBELT. 7L
UV—F 4 v 7IEEEAT D,

@ AXIVIRAX Y= T DTV =y BB
Do

¢ JUT 4 NI T EES,

® A—/LX SNS ETHH SN TWDRFHEDRGERDL
EHESEE T B,

& UTLRFTOMMREZSFFICETINAANFICHE
ExZH>BEEE2T5),

® TXANOHNREEMAMKRBRZF OS5 X 97
HEhxEED 5,

® GIANTFAREBHFSOSHETERD (DFVEL),

® ZRZEDWRPITHOVT DI EZEL,

® Google chat DEREZ AW T, ¥, HRKIcH>WT

Dk, FEOFRIZT T TOFELAEVREZIT I,
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3. 4. FFEERE

PERREZEIT, AOORER Z LIZHIRRH 5
e, HEOELWEE, BT 56T, T LTA1 v
A=y a vrE2%52 LN LV (Domagata-Zysk,
2016a), = D7, AHOORETHBELRWE B S %H
FHBO, ERFICHBFEIICS W EWIHERSEL D
% (Moritz, 2016), L, L., HEREWNZ L2, #EED
MEEFF L MEEEZEHED 62 X—t v FORFIX
B CXx 5 Lo WS H 5 (Domagata-Zysk, 2013b) ,
BIR, TORRREFEEN I —a vy NFEIIR LA
BhHDHIEH, ZO&)RERPHE SN ATREES H
L, —H T, BEOHEIOREIZE > TESHE
BooTLDHTHAIN, BEFETRHENTEDLI L%
BATWDHEEREE A S WD (Gulati, 2016;
Podlewska, 2013), =D 7=, FEHEOMLENE L FHHIC
IS TCERICHETAHEEITH) 2 & BB EICAND
ERbHD,
LREONTHEICRZFICEL TIE, RO ZH>0FE
FENEZTH S 5 (Domagata-Zysk, 2016a; Podlewska
2013) :

® Sound grids O —& 75 & RIS L+ O
A EBMET 5O ENOETFRORLFEALE
FET ZORICFHHBLZOBERETLATIE
T R XFEEIST 2 HEICHT, F2R
CHEEZRTHBIOHEFEBEZTLALLY . S BITIEEX
F.XFHR BEFEOETOH, EHOKLEAT
EH LT HFA rINTVD,

IPA (International Phonetic Alphabet) o fi—% 7
A7V 57Xy hEH0AZ LICk Y HEOXT
EEDENWEFESRI LN TE S,

Fo. HE, LB T—ar JOMEEND,
FOREETHZ L dH D, Darroch (2013) (R
ERZANS LY T — g U E2ITHIBOEEICHSONT,
WDOFIEEREZLTWD, BT, BREEEFEN
— XY a v TRENEEXATT5, £ L CRiGE
MEDMMR - THFICH L TRET D, ZOHIEKICEY,
HBEFTFHEEREOHELLICkDZ 22, HI
RO THREREFADORBENCONCIMT 5 Z &
NAEIC /2 D, BEOBICIE, FFHR@EREONDY I
FRRAENRITY 21T HZ &b, HBFEEOBEND
B FEETH D,

4. HEMB)EE
ERLO & O e BREZ FRE T D BRICA B A A o B
N5, RETIE, ZRHIZHONTHERTNL,

4. 1. ICT #3288 E
ICTHZR A LB ILZ. 5L TARARETH - 72,



DIV OFMELIEE LIRETOREL W
BICT 2720, BRRED S L FEEIZE o TILIHEHR
WEHTHD, ICT D—D>ThHHA L HZ—Fy FOF
ZMEIZ- DT, Domagata-Zysk (2013b) 1Z&RD &L 9 i
B L Cuvy 5 : Tit [the internet] creates an opportunity for
alternative communication, makes the education process
more interesting and enables them to communicate with
different persons and institutions by the use of writing or
online signing, without using speech]  (p.84) ,

ICT HICHZ < OB RH Y | RO =SB EIZHH
T& 5 9 (Dolezalova, 2013; Domagata-Zysk, 2013b;
Sutherland, 2008) :

@ (XTI T 4T KRIA FPR—FRAY— R —
F—#HENA 2=y P76 OFELBRE,
YouTube 7> & F Rt & D% 7= 0  HEMET
DIE.—FDOY —=F 4 T HATHT20 T HDITH
SO, BRI, EEFRAB LT LD ET VXL L TR
FCTELHRIT.FEAROEZBO LT EINLLE)
EHTH D,

® X7 L v b Kk—iPad 2D LT HX 7 L v M
KeEFATL2Z LT FEERNLETRFEET L L
MNTEZY, XEEFATZD, LR VETEZ
JEIZTRARDZEMTE  THFAPMNTRRLNTND
B - BEEAFHEEFNDLZ LB ARRICR D,

® PowerPoint—MLE L EH 2 U5 & ¢ THRRT 5
ENTE, FLBLXFIIDTHIENTE, &
HDIZAB TR RELFEHRGIE TRRTDZ
LN HREE B,

EHIT, EF AR DVD 72 K OB RBE A L5
BiZTFREOLD bOEEMT 22 EBNHERIND
(Sutherland, 2008) . HrlcEDOFHEERICL - T,
WERFEEZEFEZEA I - BRI ENTE,
DOFE LRI URBRNRAIREE 2570, FEHRBROLS
EWVIENPDLBREUTHA D,

— T, ICT B2 AW HETE., W<ohD¥
BToREmBZHD, —DIIFHEOFHALXZA LT
D, BEEFEL T TR, MREEEFEORICTE,
BRI D T F 2 M OFEHEN pa Ea—F 27 Y
— U E e EH B\ 5 7= (Domagata-Zysk, 2013b) |
FPEELEWHHE L CZOERAZRHANT I FBEN, B9
—DEFFNA T T ThD, THOBKE FHRA v
TIMFTFIZE S TWRWEEGRH D, ZRIZLDIE
FNEEEOHZAIICROND 0, HDWVIEETE 2N
BEbbDH, IHIC, WBEBERSOX T Ly MmAMN
ARV ELH D, FOTD, ICT RO H
AEENE D OB NBLE LD,
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4. 2. E¥

Piniel et al. (2016) DWFFEFER NG 30D L 51T,
W OFEFEBE BT BREEEE AR RICLTEY .,
FEREEREEEZ S RIC LI b ONRIEFITD RN, FE
FHEBEM OREIL, I EE CWREE AN
BETHREZONTIIHICHETH 5,

KEOREIEANBEL VW OIBEADLLEZDLRNET
5 L LT, Domagata-Zysk (2016a) 135 &f %05k % B
RTHBELET TR, FEHEZDOANEEPCT D0
DHEEXITHIZEHFERL, KBDOTEDIZE LA
DEHLGZEMELTHEMNTL2ZL2EOTND, LY
biF, MREEEOLMEAEZHR D Z L%, HREEES
EOETNMZRDELTWVWD, ZOARICEL T,
Hilzensauer and Skant (2008) % BERMEERRO FE v
JEWD T EDHEENEZRRTND,

EFOICT OFICBEST 228, ICT (IR L Vo 7z
N=RRERET TR, BMAFELE NS Y7 FOET
LA TH D, Hle LT, MREEFEGGO Y =7
YA MR Eho>oH 5 (Pritchard, 2016)

® Signworld (www.signworldlearn.com)
® BSLZone (www.bslzone.co.uk/watch)

— 5. Dotter (2008) ({5 T IT/ERk &
NboTH, BEREFEEICLHERATE LR
HHZELEFRLTWD, ROA ¥ —2y A |
TXEOHEBITH D,

® Activities for ESL students (a4esl.org/g/j/ck/mc-vf02.
html)

® EnglishLearner (www.englishlearner.com)

® Nonstopenglish (www.nonstopenglish.com)

INEDOH A NI U A= IEEICEEL TE LT,
SHERHEREIZOVWTEL ONAEN BRI N TVD T
O, BREEZECLARTHS, 20X DT, T
FHAENGICLEEBEM TH BEPAREOBEKEITU,
MBS U CIBEERIR L CTHAT 22 & CHaRAT
DT ENAEERICZAR D,

DLk, AR T ICT ##s 2 AW 728 o — 5% #8Jr
L7cliZE EED0 I AR RBERSCBM DA 5,
BIC ICT Ao FRICE > T, A% I IR
B 72 28 B IR O FTREME RN IE N D L Bl b,

5. BE

RIfi T, BENFFEHNDH LR TEHHEE
BIZHOWT, BRREEAE L@EIEAENRET 2R ¥
IZBWT, ZIRITH A S REEE ZNIHET S
HEMNFERERTEI, 77 v A TOIEBEHRZICS
T, lManaging a language classroom with hearing and



hearing impaired students is a real challenge] (Moritz,
2016,p.22) LHDH LS, WHTHLEFHEICB N T
DA N—Va YEEIREFICHER LD L L TR
WINTWD, A Cik_7-fRE kL, @R fEE C X
BELRTWTHA IR FEHNESLEE BHIZR ET
WA C R R E A OER E L ToARIZEIC
wf%%ﬁ?é_k#ﬁbfﬁéoﬁzi\$&®ﬁ

RO RO, A% A2 B E OB
m THERANTHERLN TV D EEFEHFEE HWTIT
DZLBARETHY, £/, BMBPEHE, ¥F—U—F
ERNWET VY =T 4 U TEB O EEOT XA TR
AKXOWNEFEEZRSANICEERINTWD, —F T, £h
EFNOHEZMSLLTITHI LD B, ﬁ422%§0)$kéix?{x
ENRIZEDLET, MAELTETTAHILETERDOD
LR EELZ LD D,

MEDOHIEFTH Db, —20FEL LT, K
#5773  (Flipped Iearning) 2 & %5 (Domagala-Zysk,
mww ZOHEZH o TeED T O—HIE LT, Fil

ﬁa?ﬁ\%”%ﬁi%ﬂ%i L.FEEBEIXEN D ZHAIC
) Z 1 X W R0 PowerPoint ® 2 5 A R& R 5732 E L’C%
BL, BETEZOARICESWTEEFOMAN 2
BEREBEROT A ENTEDLLIRT A Ay va
PRNT U= R EORVIRY OE#EZ T LI L%
Fohsd, ZniCky, FFEERBNOBLH %
gL, TN ZNONEMIETZERARICRD, b
5 — DD FiEIE, Urdarevié (2016) 23 fT-o7z7 v Y=
7 MEROFEETH D, ZHNIFBEENTEKRO® DR
MCTOSHEHEMOBSZRUET 272012, ATh - Tix
EINET—~IZESVTERZITI LW HDTH
5, DRI ala=S—va UIEEIO—RE LT,
i 21X, Google chat #§REZ FER L7274 7 1 > JIEH)
EITH2ZEMTELEI, ZNICE - T, HEEESAL
PRIEFLEL ORWOMZZ LV RFTELIIT2Y,
FERE LT, BEIAELEZEHDDDIZENLSZ &N
Wrrzh b,

X 51T, Sutherland (2008) i o fllh % & o BAKEK) 75K
WOWTRD XD IZHHAL TS ¢

o HADHEICEREZYTOLND LI R/NITNV—T
W27 A% T 5, TN L - T, HﬁMﬁziéﬁi
AL L VBERLVBRMY BN TEDL L OIT
=

& JN—TEEEAHBITOOThHNIE. n—T—
a3y TIN—TOMBEENEDLSL LT, 21
WWEoT Mo ANE M2 E2FF>Z &b AlRE
275,
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