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1. ZC»HIC

INERETCIE, 2020 AFE B AR (3~4 F4E) 12BN
TH-IZ DEEEE], 2L TE%E G~644) 2k
WO TAMERERN BNEAShD, 2o BRI, T
RO RE ), TRE S, HW ), RENSE, QN
S, NS © 3 SOETRER SN TWAR, S EE
B CIE Tk OERE] oA 2 SHIC, [EEOF
FLU XL lIBRE L E BT, BAFELE DEWE
MY, SEOMASPLENSIZEMNSZ L] D, 2
SMEFER T, [FEREORESCE TV ICHTIFE 01 o
ELTC IEFE BT HILICR>TRBY ., ZOHICT#E
M), SCTRIT B EARNREE RETF LTS, OF
n ., hERETIE, FTHTY X4 (syllable-timed rhythm)
DEBFETH D AARGEEMBIHY XA (stresstimed
rhythm) OFFETH 5 FFED U X LADEWIZKST & Z1-
L. BFECHEESETD ) XA SH, BEsE5
ZEiThb,

BT Tl NI EPEREE SR, TV EH
WTCHFEDO ) R ACHE S 2 Y CTRBEREE 2T, PR
(intelligibility) DOFAEDHON L WLHEDNE DEEOE A
WEDOBREMEAZB ST LTz,

2. WIEDOER
2. 1 BB (intelligibility)
SAEFEORSREICB W TIE, Y% SEOREESE O L
IMBEEREHTHZLIFIFERTHY, LT RE LT
% nativeness principle (FFFERERA) &, 85 X8
SN5HZ EEHAETNE LT 5 intelligibility principle
(FABERAD v o, KT 5 2 DOFRAINTFET S
(Levis, 2005), Levis IZ, Fries 512 & > THF &z
H—= T T T4 RERLE LA —FT 44+ VU TNVEH
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IREEGE ORTEEELE LT, BfEE, XE0H
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1. ERE R B IEEE R A OB FITE ST 5 2 & TR
72, B2 ®mOLZ 2 BTN L LTV,

B, TFA b~ A =07

TR 80 T Y . BRI E IR EICR T 0
7 AL LT E Tl Y (Field, 2005), #aE7H
FIZE > THWRMEZED D ENEETHD ET 5 Levis
(2005) <> Grant (2014) 72 & OATHIIE 2 BE E 2 . ASHF
T, REBOFFEMOBRIZIE, RN Z 2 0L EEYE
ELTHWAZ EE L, Tk, HBRME S IXMMEERT S
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Smith (1992) 3. FKFEDEERRIZRILN VICHIA T, &
FEORDDIERMOFEERELIZLT LLRBAEVOLER %2 #
R 2B R ERNRSG CREEZENT 2 HEICOR
BAREPE SR /2 D & L= BT BfigE WO bt 5L
FLEXFRLELONZHLCEZDZLDOTIEARL ., WHED
fOLCOBMVIZED2HDOTHDLZ Enb, Bfifz 32 (O
BAIEYE © intelligibility, @ W[ fi#M: : comprehensibility, @
BRI - interpretability) (Z/3%H L. BIRRMEZ THIEEH
AR (word/utterance recognition) | & EFEL TV 5D
(p, 76),

%72, Munro and Derwing (1995, p. 291) 1%, BB
T [EENERICERINDGREE] L LTWD, X6,
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72 % VU E (accentedness) ZZIFTEY ., jiEd HED
HeE e BT ORI ENS BV LW EBEZFRELD
M, BEE TEE L FOINEGER E D 28 EUE EoR & 3Rk
SNDHM) EEFELTWD 1, ¥, Munro (2011) (L,
ZRFE DN THHEE FIXRERICEHMET DT ENFEET
»H5HZ EMND, accentedness [k b I I == — gk
DOEIENE <, —F. intelligibility & comprehensibility
i, 2 a2l —va URERIIT 2 ENICEBICER L
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VXL (CUEEY), A v hx—ra il %7 (Grant,
2014), EEIREIL, HHROBEIZB N THEHELFDO A
=V OFTAREERONERT I END, FEHED
BB B E 2 ) LS D - O EE kB 2 BT
L Ebi T3 (Derwing et al., 1998; Hahn, 2004; Field,
2005; Zielinski, 2008),

Accent, comprehensibility. fluency @ FHIiIZ & &
HEOBEWD MIE T LT~ Derwing et al. (1998) T
I, AESNEE 3 DI N—7 (ONEHEBEEEL
7o nN—"7 QESEFFEEIEE L7 1—7, QFFIC
HEREETDORWI N—T) 1T T TCEREIT-T2, £
DFERE. S HEIREE & BAOHI RS A RS LT 2 O 7L
— 7" C comprehensibility & accentedness 737 & L 5
BB AEE L L —7 T L HEHREED
comprehensibility & fluency WAEEICM EL7-Z & &8
HLTWD,

Hahn (2004) (X, ZHE TRERGICRBWT, B
IR O FRE NI EHE O 2 @ D 2 & BNl
INTNWDZEEEE 272 LT, BEEFREICOIREB DN IE
LUWVREE, @3CHRBAOFRY O &b D55, @SURBR /2 F
FEA B DEBRAEITV, EOREER, SUBRB O BREE
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MR OS2 EHTRETHDL EFRLTND, £,
FERBOMNE A BEICRIEL-SF M E 2ER AT
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Zofth, FEEEE, PEEE. XM AEOREESE 34D
KIEORE X REREFHE ICHEI I THEREITo
Zielinski (2008) 1%, IE LW EEGREA LSRG HIORY -«
DIEfE 7 FEE DNIARRIEIC R A RIT T L fEmT i T 5,
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BROZIND L ZATHS, Grant (2014) ([2X D L,
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BROBREIZBIT DY XALA 2 bxr—va VOBEEKIC
VTV RNWZ EREL —F, FIRlSn=T VT 7
Y NOSCFIIRRNHEZ D T ENTE D &b, JGE
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o9 <L BAOEIRRE L Vb BRI R L2 fEE
EITHo TV D ABEME R RIR L T\ 5, 20 LT, O
U3 REE RN (flow of speech) IZBWTH & FOEE
EEEERICAT AEEEROZ EEEHLTWA, &
D EIZ2W T, Dalton and Seidlehofer (1994) 1%, ®&
FEEIZ8 T teachability & communicative importance
OREZHNDZENFGHIEELEZET, K1ITRENT
WA E oI, NEESITIa 2= —Y g v EoBEEN
IHEAS teachability AE< . A > MR —variiala
== a v EOBEEMITE VA teachability 131K < .
DEIRE O THIEEL, SHNRMELY b aIa=s
—vary hEOoEREENES, A PR —Ta kY
teachability 3@V &5, BEHEEICEBOTRDHESR
ELRLTWEATHDHELTND 2,

teachability communicative importance

segments stress intonation
1 HFEHEEICEBIT D teachability
(Dalton & Seidlehofer, 1994)

EWNOBgECIE, EFREAEEE OPFEBRREK E LT, X
A (C4EE) LV SHEMOIEEE =T, 5T 2 R5%R
LT/ NER O ERFEE MBI YT TR OB ERELIT-
7-EM (2001) BH D, LFOEANTTE D THET, B
WD EE L0 T 2168 2 P TR D B X% %
F T2 AT BN TF R, FRAEITIR > TH B IEFET
VARG U LN, PO BWBAHITZEDOEEIC
ENHDHDONE, 2 EHULOHEDE —T 7 FNE
BICRE CEANCERES TIERAETH D, ALTS54IC
X DFHmORER., MEHIAEEITA NPT L E2H
HELTWE, ZoOWRENL, BOHEEICET 5 EEIT,
FREE NERZ BT TRORTHIUE, I EoMRRTE
RN EERRIBELTND,

bt e ic, ala=r—var bk, BE%RO
fREEICE B2 %H 2 o3 &£ Shhu T 580 %
DHIH, LIRS TVD X ST, teachability (Fz <
9 &) & communicative importance (2 I ==/ —3 37
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2. 3 FFEXZAN
Berman (1998) (%, 1970 #4{{IiZ John Grinder &
Richard Bandler 232"8 L7= [fRREFE T 0/ 7107
(Neuro-Linguistic Programming, NLP) | (2D CHiftil
e bET FEAZANMTONTUTOLIIZERLTVD,

Our wuseful idea from NLP is that we take in
information chiefly through the eye, ear and movement,
and that we each have our own preferred learning style.
As communicators we need to work to the varied
strengths of our audience and as teachers we need to
work to the varied strengths of our students, rather
than get stuck in our own preferred style and impose
this on others. The aim is not to put people into
categories, which is to limit potential, but to teach
multimodally and reach everyone in the group.
(Berman, 1998, p. 1)

%@ ET, Berman (1998) 1%, FHBEDOFERAZ A )L
AR (visual) . BERZE (auditory) . & &hE R 4

(kinesthetic) ® 3 DT/ L T\ 5, AR OFEH 1L,
WEEH TR TEETIZ EnD, FEHARBKISE N
TWBZEaFH, BEPIEIATEZR 7Y, HREHH
EIEAT L TEEMEEEND E LTS, FERE O
FEEZ, WFEEZECTEHNTEET 00, FEPIC
X2 LIEEHECHWTEE L, BRERE Z EREE OB
Fiche b & LTnD, Fio, EEIEREMOFEEFIL, Bhx
ZHELTEETLHZ LD, BERITITT - LJESTEE
TAHEINE, F—hRa— LT LA R EREZEN LR D
FEET o2& & LTWS, £/, Guillen and
Bermejo (2011) %, BHLEZNICAOE B NE5E
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ONLBIZBIAE DT THREALT 5 & &bz, FEHE OB
WZiZ, QAT 1 Db AHHICAE LY THe HiE, @M
O— RRXE— DD IRL DY X AZE R Titte ik,

Q@EEDALEIZE D TEREZEINT IEE Wz, K’

Celce-Murcia et al. (1996) 2B\ TH, (EFHEMRRFE
T\ T, kinesthetic reinforcement 23R STV 5
T LA T, BAEEOBRICTR BN T 2 L AR
LTW5,

Fo, FEEGMETIE TR &) OREENERHIA
THY (Schmidt, 1990), D [KfF& ) MERAE LE
B/ANELLEEBZONDZ LD, AMETIIRNE ZE LT
IREORST & IZET 2HNT — X 22T L, & &
BB PE D RE & DOBIRMIEA TR Y 720,
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WV, BABEO RO O E IREDONE DEIEDES VLD
BREPE A B - BT e —FIC L VRE LRSS
NCTHZLETHD,
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Rafom HOMM X E28H & LT, 3EEOHMEE (O
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Hello.
My name is (4 &i).

I like apples.
Ld ]
<. | Do you llke apple.s?

= I can play the piano.
Can you play the piano?

">y . .

g’l I don't like swimming.
=0 &

How about you?

T like dogs.

What animals do you like?
2 FHEEE OBICHRR L7z

FERI RIS, BARGE & 3B O FHifE DEZ DN T
AT EEET HITURENMENE LA TV 555 (lemon,
melon, milk, pink. dance, lunch) DR EHE 1T &
EHIT TELELR | OfE L HAGE L KB TiRR LTS,

FRIKOFHET A M LT, HE KL (M3-4) &
Bt Lo b O&eE L, PIEMEICE U COSEEREERE S 3
£705 5 BB TR L 72, FEETT A hOJEIE, 1 - 2 FH
WFE L7 SU TR SN TR Y . FaiT7 A hETITE
B EIRREICE R 2 Y TR BRI T O TV,
FHT A P OTITI 3 FHNTEE LIeser a8 L <
WD, FHIIRIGUTIEE BTV,

FERE AL, #E TRV AL T, 2L
- E A% RICH BT v — N 2 K LT,

Hello.

My name is ( asozs ).

I like apples.
Do you like apples?

I can play the piano.
Can you play the piano?

I don't like swimming.

How about you?

I like dogs.
What animals do you like?

3 HHETT A MR L 7=
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Hello.

My name is ( asosn ).

I like apples.

Do you like apples?

T can play the piano.
Can you play the piano?
I don't like swimming.
How about you?

I like dogs.
What animals do you like? J

!/. o

BEC

I want to go to Italy.

Where do you want to go?

I play soccer.
Do you play soccer?

I like pink.
What color do you like?

I study English on Thursday.

Thank you for listening.

B4 HEETARTHEM LR

4. BRE-EE
XU DT, FHEEO R RNFEOF 2 FGEE L2,
FEfIE, # 1IOR LT 3 A DOFME (JoRERGERES) Tf7
VW, Tl O R BT, 2R LI R EA T LT,

K4 FHI - FHT A PORLBRKEE (N=65)

M SD Min Max  Skew Kurt
T 560 091 133 500 057 056
T Ak
R 412 081 200 500 093 012
F A K

£1 FHEEOE X
FER s
HEE e i
_ \ REOBKEE
TE - km Eﬁg KAEHE R T
” EEGIE]
. . e 2 KT D /)
HIE gy PAS REEEERD oo
‘ o Y
\'iz‘ 5
A koo TEIIOE
AL - 30 1% BEWHERE T/ B (o
c M am wmmcnmr GFTREE
) ﬁ% M) CTHEER
- BdHy
2 BABRPE O MR
R Overall Intelligibility
5 5 Little or no hesitation & an even, fluent tempo,
- with no impact on intelligibility.
Hesitations occur, and tempo will be slightly
45 uneven, but this has little impact on
intelligibility.
3 4 Some pausing and hesitation, with some impact
o on intelligibility.
9 Marked by long pauses which often impact
- intelligibility.
14 Marked by slow speech with frequent long

pauses; intelligibility is greatly affected.

FEERRMEEN AR T YT Y MBS, 3 TRE
nNTWs@h, FET AL r=.79, F#HET A r=817T
BT, FHMFE 34 OFHMiRE RO —BEICE LT, FXEY
VMBI 2157 2 & 0D DIBED ST Tl 3 £ R
FHORAOVE R CEYREE) #HWb 2k L Lz,

# 3 FREHFMEENEEZ T ET Y MBS
Cronbach a HE 0¥
FHi7T A b .79 3
HiET A b .81 3

SHMIE H OFERT - FET A MBI DR E OFRKE
HEIIER4OBYTHD,

AT B OFFTT A N - FET A MBI EHMEOZE
ERETT A0, JAIEHY t REEITH-T2E 25, t(64)
=4.49, p<.001, 98% CI[-.62,-.24]. d=0.49 (FEED
PhERE) T, 0.1%KHETEHMOENEE L /20 | FaliT
ANEHARTHEEZT A NOBABARIZHARTHDZ &
Noyhotz, K51, BHEHEOSER - % T R MoBITS
UL, DU ALERPH, T — X EO I — FOVRESRIEE &R L
7oA F Y VK Th D,

FHIT A b T A b
X5 AT FET A MBI LAY N

X 6 1%, FaIT A N EFEHRT A OB O & EHE
(CKH) OHEBTH D, BINL7ELL ORENERT A b
LOVLFEZRT A MOITRRBTILENS>TNDEZ ERNg0
% (KIEEROVEEEOHER)

HATT A b FHET A b
B 6 Fal - FRT X S OEBIOGR L FEEDOHER

AIFZEE, ED XD RITENHREDMONE LinoTe
DPEHETLHIENANTHL Z bbb, EHR (FE
T AP HEATT A POFREGINTZH D) AW TULFR,
T ET D, ZGRICBIT DRLRHEH R E £ 5 IR T,

F5 HE—FAIDEICL Db E (NV=265)
M SD Min Max  Skew
0.43 0.77 -1.67 2.33 -0.14

Kurt
0.45

B

RO ADOHY (R 27 TR 7 OFOTR %
HEIC, BAE (O 0.8 LLE) 174, A (O
0.1~0.7) 224, ThfE (O~ A FRZ~0) 26 4125
WL, 7ok, M 71285 KANE+H-1 SD (EHEFHE)



. KH EDSIZ Mean (FY) 2%,

] . | . . .
F | + | -

P

7 AEBIOERR 2R T RO

3O LA TR DRl Hiat &3k 6 D@y T
Ho,

# 6 FEOESRICK SRR E (V=65)
M SD Min Max  Skew  Kurt

A (n=17) 1.37 039 100 233 090 -0.07
AL (n=22) 0.55 0.17 0.33 0.67 -0.53 -1.80
FAL (= 26) 029 047 -1.67  0.00 -1.90 297

3 ODEOMICET HIFEHMICEL T, HEICEER
=D B0 E — R E ST (one-way ANOVA) %
S THRAER, F(2, 62) =106.64, p< .01, np2=0.78
L0 3 ODOEHEDORIC 1% KMETHERENDD Z
E WGy ino Tz, Holm D 51E% AW T L E LI D FALKRIE
EITo5ER, EMEIIHFME L0 &, B8 A8 X
N HFNEFNEBMERAEEIZE N ERZ S 0oT-, 320
BOMIZRBT 5 FHEOENTHAMICAETHD Z N
MR INTZZ LD, FlF T 1795,

Wi, B OBEOMO L WEONE OEEDEA N
EOBMEMEERD D, HREO/EOMNNCESE, F
FIRERE A T T 77— bl (K 8) @ RS
Tl ERFHA LI &) OEBICER SN -NFICERE
YCHHEITH.

1ANSRNEFOEBZL TEFELN, ZORTRIVIEPRERLRCE.
RERURBBREZ TEW,
SOVEPRRULRSE :

WBEURAR

BGROLTBTHREBNULD, URAPERCAEDE TR ZHOEBZLEL
T SFERIBICESZ O TRV, (—BIFER@mEE=1)

BGRDETAT YZAIC BEIC
e ADETHD BDETHD

INHBEEFOEE(C, REDFTOEVIEERZ TSV,

8 FREJEICET LT — b
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HHEBRXT 7 — IS EET =2 02 TE ot
4L LT, KHCoder 37\Z & ARIALEE A F4T LI-FEH. B
FHHIEEEL 749 (313), 70V FEH 157 (105). X 68, Bk
65 Thol=, £, BB TIE, BIHFES 200(83), #
720 FE$k 64(38), 319, Ex¥E 17, WAL T, HhhHEE
$251(111), 7 v Edk 82(52), 3 22, B 22, ThiE
TIE. fAhHEES 298(119). /e v 3%k 100(60), 3T 27,
Br% 26, Thot-, 7o, KH Coder 1. BhEAIRCBhE) &
W R SN D e EBC O OXIG & 2o 7258
172 70 B, ENENFEINN O TN EBR DO 4Tk g L
ol EEER T, HHEED D b, HBLEES FAL 5 AL FE T
DFFFIRTOEY ThHbH, EDOBICE [33E), THAZE],
GED | EWIHFEN ENFEIC A TWND Z & D, BIEH
2 “PEEE L BARGEOBEW LR E EE TV ER” 0N
%,

7 WIS B 5 L E TOM R

EArkE (n=17) P (n=22) ThikE (n=26)

BEHEE MBI BhHIEE  HBIEE BhHGE B
NV 10 HAGE 11 P 12
e 8 BEEh 8 e 11
e 7 D 7 U XL 6
SN 6 FELe 7 A AGE 5
=) 4 B 6 9 4
=) 4
5 4
G 4
silila 200 Eeeitilan] 251 il 298
B (83) FEH (111 R (119
R 64 0y 82 220 100
EZ (38) REH (52) B (60)
X 19 22 X 27
233 17 Bk 22 Bk 26

B, A E Hic, TV XA BSHEHEEIC A>T D
B, EIETIE1TAH 104, 2FED 59%DRENR T
AL OWTEEIR L TWD A, FAETIL26 4% 6 4.
SFED 23%DREITEE 2, 7. EBEOEEOTERN
Rein b, EAETIE THARGEEEGETITY XANRER
HEY)ZENGholz), TV XLARARESITES ], TUX
LDEENIND K977 L H BN, TALETIEHIY
ALER - THIZ & THRELT W 0 mnolz), T
ALCFe->Tite . MIUCEST- L HITHTeZ LN TE
721 2BV, 2O END, EEOFN XD EEICHSE
EHARFEDY XRLADEVWERITWDL EE XD, /20 F
PBTIE TV XA BEEHFEICA S T W, BaEr
BMERIBTHIIA v b= a )R T 78 M)
EWVIIEMEDLNTND ZERTET —Z LRSI, Z
NoEEbED L 22 4% 5 40NBOENESIC B 2T
TWDLZERSMHY | BOENERORMNE 2552 LR
BROMNNCERT 2 Z LR HERE SN D,

Wi, HABRMEDOREE OO LS o3 (B8, Hir
JE. ThE) ZAMEESE L, MHREZ AW IS0 o
AR A 91T,
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NRINVORKE SIIHBBEZRT, 2B, N7 LVONE
V. AR SR & BN RV ME Er < AT, BBV IE FE LT,
S B EOAERERIC b Il T D R FE IS T IS AR
BINTWD, SNBEREIIE 4 2 B 8EE 2R o M T,
S ESFNCHE L TR ONDEEMMROMEWIEH T
AR LTz, MBI Lic7 oy AR AB L TY
HZENRTHENS,

T, FMNEEH. ANHAEMIC BT D HhHEE. EnE
NoEMZ LT 2 BT, SMRE S & RO L
Xy NI—7 5 E T T, S OREREK 10 (ORT,

BMEOEMIZFENELE L CWAENE I MEEMRT S
Jaccard (R CTH L B SN TV AEER Ry P U — 714,
IEBR O S & 5F L FESTE STV S EERECIE A < |
Z D Jaccard R L > TRENTWA Z LICEE SN
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ABSTRACT

Suprasegmental features such as stress, rhythm and intonation are said to be difficult to teach and tend to
be undervalued compared to segmental features when it comes to teaching pronunciation, in spite of the fact that
they are relatively crucial for delivering speaker’s intentions during English conversation. Equally, a number of
previous studies indicate that teaching learners of English suprasegmentals improves overall intelligibility.

In this study, sixty-five elementary school children received instruction on English pronunciation. Visual
aids were utilized to exemplify sentence stress and to promote awareness and understanding of English rhythm
patterns among the participants. Three differentiating methods were employed: 1) swaying to the rhythm of
English, 2) reading aloud to a rhythm, and 3) reading aloud to music. Before and after the instruction, the
students’ pronunciations were recorded. Three native speakers of English, who are all experienced teachers of
English as a foreign language, listened to the recordings and evaluated them based on the criterion which
encompassed measures of intelligibility. A questionnaire survey was conducted so as to gather participants’
impressions, reflections and feelings towards the instructions provided.

The results from the analysis indicate that those who gained the most pronounced rise in intelligibility
found the exercise pleasurable, recognized the importance of suprasegmental features of English and were
evidenced to have thought more logically.
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